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o all teachers at the school meet the registration requirements of the Victorian Institute of Teaching (VIT)

e the school meets prescribed Minimum Standards for registration as regulated by the Victorian Regulation and
Qualifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006 (Vic) (this
includes any exemption granted to this school by the VRQA, for the most recent calendar year, in relation to
minimum student enrolment numbers and/or the curriculum framework requirement to deliver a languages
program)

« the school meets the requirements of the Child Safe Standards as prescribed in Ministerial Order 1359 —
Implementing the Child Safe Standards — Managing the risk of child abuse in schools (PDF).

Attested on 13 April 2026 at 04:32 PM by Nancy Sidoti (Principal)

......................................................................................................................................

« As executive officer of the school council, | attest that this 2025 Annual Report to the School Community has
been tabled and endorsed at a meeting of the school council and will be publicly shared with the school
community.

Attested on 13 April 2026 at 04:33 PM by Nancy Sidoti (Principal)
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http://www.vit.vic.edu.au/
https://www.legislation.vic.gov.au/in-force/acts/education-and-training-reform-act-2006
https://www.education.vic.gov.au/Documents/about/programs/health/protect/Ministerial_Order.pdf
https://www.education.vic.gov.au/Documents/about/programs/health/protect/Ministerial_Order.pdf
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How to read the Annual Report

What does the About Our School commentary section of this report refer to?

The ‘About our school’ commentary provides a brief background on the school and an overview of the school’s
performance over the previous calendar year.

The ‘School Context’ describes the school’s vision, values, and purpose. Details include the school’s geographic location,
size and structure, social characteristics, enrolment characteristics, and special programs.

The ‘Progress towards strategic goals, student outcomes, and student engagement’ section allows schools to reflect on
highlights related to implementation of and progress towards the School Strategic Plan and Annual Implementation Plan,
and efforts to improve student learning, wellbeing, and engagement.

What does the ‘Performance Summary’ section of this report refer to?
The Performance Summary includes the following:
e School Profile
0 student enrolment information
o the school’s ‘Student Family Occupation and Education’ category
0 responses to the General Satisfaction area of the Parent/Caregiver/Guardian Opinion Survey
o school staff responses to the School Climate area of the School Staff Survey
e Engagement
o how many exiting students go on to further studies or full-time work
0 average absence days per student
0 student attendance rate

Key terms used in the Performance Summary are defined below:

NDP and NDA

‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example,
very low numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.

‘NDA!' refers to no data being available. Some schools have no data for particular measures due to low enrolments. There
may be no students enrolled in some year levels, so school comparisons are not possible.

Note that new schools only have the latest year of data and no comparative data from previous years. The department
also recognises unigue circumstances in Specialist, Select Entry, English Language, Community Schools and schools
that changed school type recently, where school-to-school comparisons are not appropriate.

What is the ‘Towards Foundation Level Victorian Curriculum’?
The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.

The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels
AtoD'.
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‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs.

‘Levels A to D’ are not associated with any set age or year level that links chronological age to cognitive progress (i.e.,
there is no age expected standard of achievement for ‘Levels A to D’)
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About Our School

School context

Our Mission: We are deeply passionate about preparing people to reach their full potential
and become active and engaged global learners.

Our Vision: To be known for providing evidence-based learning that maximises the
independence of each person, and for an innovative, engaging and inclusive learning
environment.

Our Values: Respectful Learning, Community and Collaboration.

The Ascot Vale Heights School Mission, Vision and Values continue to be central to everything we
do as a school. The school remains committed to ensuring that all students have access to
excellent teaching and learning opportunities, supported by high-quality resources and facilities
that enable each student to engage and succeed in their learning and personal development.
Ascot Vale Heights School offers a unique and innovative learning environment for students aged
from 5-18 years with mild intellectual disability. The school is organised into a Primary, Middle
and Secondary Learning Centre model. The school community reflects a diverse range of
nationalities and cultural backgrounds.

In 2025, the school had a total enrolment of 106 students, comprising 45 female and 61 male
students. Of these students, 27% had English as an additional language and NDP were Aboriginal
or Torres Strait Islander. The overall school’s socio-economic profile is based on the Student
Family Occupation and Education index (SFOE), which measures the level of socio-educational
disadvantage of the school community. The SFOE band value for Ascot Vale Heights School is
Medium.

The mental health and wellbeing of every student continues to be an overarching priority. The
school maintains a strong focus on whole-school frameworks such as School Wide Positive
Behaviour Supports (SWPBS) and Zones of Regulation. These frameworks support the
identification and development of strategies that assist students to build their capacity in
understanding and regulating their emotions and behaviour. As part of the Personal and Social
Capability curriculum, explicit teaching occurs through the Resilience, Rights and Respectful
Relationships program and Zones of Regulation, promoting positive health and wellbeing
outcomes for all students.

Teaching and learning programs are highly personalised to meet the individual needs of students,
with Individual Education Plans developed for every student. Assessment data continues to drive
teaching and learning, informing the development of targeted learning goals and enabling staff to
monitor and report on student progress. The curriculum is aligned with the Victorian Curriculum
and is delivered through a range of engaging, hands-on and applied learning experiences.
Programs such as the Stephanie Alexander Kitchen Garden Program, Visual Arts, Physical
Education, Music, Camps and Work Education continue to provide meaningful learning
opportunities. The school also continues to promote student voice and agency, with a focus on
strengthening opportunities for students to contribute to their learning goals and provide feedback
on their learning experiences.

All teachers were qualified and met the registration requirements of VIT, except for three teachers
undergoing registration. Allied Health services available to support students in 2025 included
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Speech Pathology, Occupational Therapy, and a Mental Health Practitioner 0.4. The school still
utilised the expertise of the DE Student Support Services (SSS), hence maintaining ongoing
support from a DE Psychologist visiting the school fortnightly. Our staff numbers documented do
not include those who were employed via the Local Payroll. In 2025, this consisted of one part-
time employee and four casual staff members (Teaching and Education Support).

Progress towards strategic goals, student outcomes and student
engagement

Learning

In 2025, Ascot Vale Heights School continued to strengthen its focus on improving student
learning outcomes, particularly in the key areas of English and Mathematics. The Annual
Implementation Plan set challenging but achievable targets, with a strong emphasis on consistent
teaching practices and the use of data to inform instruction.

Student achievement data was based on teacher judgement, formative and summative
assessment tasks and the achievement of Individual Education Plan goals aligned to the Victorian
Curriculum. Staff continued to track student learning progression using a range of assessment
tools to support accurate and consistent judgement.

All students have an Individual Education Plan based on their specific educational needs. Student
progress was measured against a five-point scale across key learning areas including English
(Reading and Viewing, Writing, Speaking and Listening) and Mathematics (Number, Measurement
and Geometry). Teacher judgement placed student achievement across the levels of the Victorian
Curriculum, with students working across a broad range of levels reflective of their individual
learning needs.

IEP student achievement data against the Victorian Curriculum had students working between
levels A-3.5 in both English and Mathematics. In English, 82% of students have progressed in
their IEP goals. In Mathematics, 62% of students have progressed in their IEP goals.

The school continued to strengthen its assessment practices through the use of communication
and social capability frameworks. These tools supported staff to better understand student
learning profiles and to plan targeted teaching strategies. Professional Learning Communities
(PLCs) remained a key driver of school improvement, supporting staff to collaboratively analyse
data, identify student needs and implement effective teaching strategies.

In 2025, the Roadmap for Communication Competence (ROCC) was used again as a valid
method for assessing students’ communication skills and for the selection of their English:
Speaking and Listening goals. This tool helps identify, plan, and implement communication
improvements within the school, tracking students' progress as they move along a continuum
toward communicative competence. In addition, this data is valuable for developing students’
communication profiles and to act as evidence for the Disability Inclusion Profile meetings.

Whole school data was collected in semester 1, 2025 with a total of 99 students who attend AVHS
(new enrolments were not included). Classroom educators were asked to complete the ROCC
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assessment in Term 1 of 2025 and assessed students across 10 communication domains,
including symbolic language and social interaction.

The whole school data indicates that majority of AVHS students present with an estimated
transitional communicator competency (55%), compared to emergent (38%) and independent
(6%) communicators. Transitional communicators are ones who are beginning to take ownership
of their communication, however, they still require support from familiar communication partners to
interpret their language and avoid communication breakdown. To support a students move
towards becoming an independent communicator, staff are to provide multiple opportunities for
students to interact with others who are unfamiliar and provide strategies to avoid communication
breakdown (i.e. AAC, written language, social scripts). Staff model communication breakdown
within learning environments and providing students with different strategies on how to overcome
this (e.g. offering options for writing information down on an iPad, using personal AAC systems).

Senior school pathways remained a priority, with students supported through Career Action Plans
and pathway development. Students were provided with opportunities to engage in applied
learning experiences, including work education and vocational pathways. There were no year 12
students in 2025 as the majority of enrolments were in middle and primary in past years. This has
now ironed out with an even level of enrolments across the school.

Wellbeing

The Wellbeing Team played a vital role in supporting both individual students and the broader
school community, meeting fortnightly to review and respond to emerging needs. The wellbeing
team consists of Principal class, Learning Centre leaders, Speech Pathologist, Occupational
Therapist, Behaviour Specialist, Mental Health practitioner and our Inclusion coach. These
meetings provided a structured opportunity to discuss whole-school wellbeing approaches,
ensuring that supports remained proactive, consistent, and responsive to the diverse needs of
students in a specialist setting. The team worked collaboratively to share insights, monitor trends,
and align practices that promoted a safe and supportive learning environment for all with
consideration to Child Safe Standards.

A key focus of the team was the planning and implementation of Tier 3 interventions for students
requiring more intensive, individualised support. Through regular discussion and review, the team
was able to coordinate targeted strategies, involve relevant professionals, and ensure that
interventions were tailored to each student’s needs. This approach strengthened communication
between staff, improved consistency in support, and enabled timely responses to complex
wellbeing and behavioural concerns.

In term 4, 2025 the wellbeing team developed a student wellbeing framework to ensure the
complex and diverse needs of our students are consistently understood, supported, and prioritised
across the whole school. The framework provides staff with a shared, structured, and proactive
approach to supporting our students by using common strategies, language, and expectations.
Through a tiered approach, the framework supports both whole-school wellbeing and targeted
interventions for students requiring additional support. What we do at Ascot Vale Heights School
and how we do it.

The team also develop a wellbeing continuum which is a tool for our educators designed to assist
them in knowing when to seek support for a student who they think maybe experiencing mental
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health issues or need of extra support. Broken down into three steps 1. What do we see? 2. When
to be concerned? 2. What do we do? We expect with this continuum referrals will increase in
2026.

In 2025 Ascot Vale Heights School, Tier 1 consisting of Principal class, Allied Health and Leading
Teachers focused on universal supports that benefit all students and staff. Meeting on a weekly
basis—ensured a consistent and proactive approach to planning, reviewing, and strengthening
whole-school practices. Through these meetings, the team analysed trends, shared observations,
and aligned strategies, creating a cohesive and predictable environment that supports student
success across all classrooms. One focus was the transition of students from in/out of lunch and
recess. A whole school Tier 1 reward approach saw incidents dropped dramatically and the
calmness during transitions was visible.

The tier 1 team continued to strengthen its School-Wide Positive Behaviour Support (SWPBS)
practices. The Tier 1 team supported staff through initiatives with a review and update of our
Inclusive Classroom checklist. Throughout the year, the Tier 1 team conducted numerous
professional development sessions to ensure staff remained aligned with the SWPBS framework.

Effective Tier 1 input can have a significant impact on student behaviour and overall school
culture. The Tier 1 team establish clear expectations, consistent routines, and positive
reinforcement systems so that students are better supported to understand and meet behavioural
expectations. In a specialist setting, where students may require additional structure and support,
these universal practices help reduce anxiety, increase engagement, and prevent the escalation
of behaviours before they require more intensive intervention.

The Tier 1 team drives a whole-school approach to wellbeing and behaviour. It builds staff
capacity, promotes consistency across learning areas, and ensures that all students—regardless
of need—have access to supportive, inclusive practices.

The Wellbeing Team played a vital role in supporting both individual students and the broader
school community, meeting fortnightly to review and respond to emerging needs. The wellbeing
team consists of Principal class, Learning Centre leaders, Speech Pathologist, Occupational
Therapist, Behaviour Specialist, Mental Health practitioner and our Inclusion coach. These
meetings provided a structured opportunity to discuss whole-school wellbeing approaches,
ensuring that supports remained proactive, consistent, and responsive to the diverse needs of
students in a specialist setting. The team worked collaboratively to share insights, monitor trends,
and align practices that promoted a safe and supportive learning environment for all with
consideration to Child Safe Standards.

A key focus of the team was the planning and implementation of Tier 3 interventions for students
requiring more intensive, individualised support. Through regular discussion and review, the team
was able to coordinate targeted strategies, involve relevant professionals, and ensure that
interventions were tailored to each student’s needs. This approach strengthened communication
between staff, improved consistency in support, and enabled timely responses to complex
wellbeing and behavioural concerns.

In term 4, 2025 the wellbeing team developed a student wellbeing framework to ensure the
complex and diverse needs of our students are consistently understood, supported, and prioritised
across the whole school. The framework provides staff with a shared, structured, and proactive
approach to supporting our students by using common strategies, language, and expectations.
Through a tiered approach, the framework supports both whole-school wellbeing and targeted
interventions for students requiring additional support. What we do at Ascot Vale Heights School
and how we do it.
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The team also develop a wellbeing continuum which is a tool for our educators designed to assist
them in knowing when to seek support for a student who they think maybe experiencing mental
health issues or need of extra support. Broken down into three steps 1. What do we see? 2. When
to be concerned? 2. What do we do? We expect with this continuum referrals will increase in
2026.

Excursions:

Excursions play a vital role in the wellbeing and education at Ascot Vale Heights School. For our
young people, learning is most powerful when it is authentic, meaningful and connected to real-life
experiences. Excursions provide opportunities for students to apply classroom learning in practical
settings, build independence, develop social skills and strengthen their understanding of the world
around them.

In 2025 there were 46 excursions/incursions over the 3 Learning Centres that included:

Local Walk / Community Access: Supporting independence and life skills by visiting shops,
cafes, park & libraries.

Melbourne Museum/Road safety: Communication and developing safe decision-making skills by
using virtual reality and technology.

Recycling Drop off: Environmental responsibility and understanding that everyday actions have
an impact on the planet.

Rail Safety & Awareness: Students develop confidence in using public transport safely, including
reading signs, identifying safe areas, and practicing walking in a group.

Cultural Workshops: Developing confidence and self-expression. Reinforcing literacy, numeracy,
motor skills, and life skills in a meaningful, real-world context, making learning more relevant and
memorable.

Importantly, excursions are not “add-ons” to the curriculum. They are thoughtfully planned and
directly linked to classroom learning goals. Whether students are developing communication skills,
money handling, personal safety awareness, vocational pathways, or community access skills,
excursions at Ascot Vale Hights School reinforce and extend what is being taught at school. They
are aligned with Individual Education Plans (IEPs) and curriculum outcomes which then become
purposeful learning experiences that support each student’s individual goals and developmental
stage.

2025 Student Leaders/Voice:

Our 2025 student leadership structure included School Captains, Vice Captains, and Student
Voice representatives, all of whom contributed significantly to strengthening student participation
and leadership across the school.

Students interested in leadership roles were invited to nominate themselves by preparing and
delivering campaign speeches to their peers. Following these presentations, a formal voting
process was conducted to determine the successful candidates. In addition, Student Voice
representatives from both the secondary and middle learning areas were selected through a
class-based democratic voting process.

To acknowledge this achievement, the newly appointed leaders were celebrated at a special
afternoon tea and badge presentation, attended by families who proudly shared in the occasion.

Across the year, the leadership and Student Voice groups met regularly with the Leading Teacher,
creating valuable opportunities for students to share their perspectives, build their leadership
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capabilities, and deepen their understanding of their roles, rights, and responsibilities within the
school community.

Art Therapy: School Focused Youth Services:

In 2025, the school again partnered with School Focused Youth Services to run an Art Therapy
program which involve the participation of middle and secondary learning centre students. The Art
Therapist was a mental health professional who use art, media and creative approaches to help
our students facilitate the exploration of feelings, improve self-awareness and reduce anxiety
through art.

The Art therapy offered benefits by providing students with a safe and engaging way to express
themselves, particularly for those who may have difficulty with verbal communication. The
students subconsciously supported their emotional regulation, sensory development, and fine
motor skills while doing the art made them feel calm and focused. You could see the building of
confidence, encourage social interaction, and promote overall wellbeing and independence, which
was the aim of the program.

Overall, the Art Therapy program proved to be highly beneficial for students, supporting their
emotional, social, and developmental needs in a safe and engaging environment. It highlighted
the power of creative expression as a tool for communication, particularly for students with diverse
learning needs, while also promoting calmness, confidence, and independence. The opportunity
for students to participate alongside peers from different classes and levels further strengthened
social connections and a sense of belonging, reinforcing the value of inclusive, whole-school
approaches to wellbeing.

Specialist Subjects:
In 2025 students had the opportunity to partake in the following Specialist subjects:

Preforming Arts / Music — Students explored musical instruments focussing on rhythm, turn
taking and making patterns. Singing familiar songs, using actions, and participating in movement
to music, helping students build confidence, communication skills, and enjoyment. Drama-based
activities like role play, storytelling, and simple performances, which support self-expression and
social interaction. Dance and movement activities allowing students to explore body awareness,
coordination, and sensory regulation in a fun and structured way.

Art - Students used different materials such as paint, clay, collage, and drawing tools to
create artworks. Using digital devices and applications to make artworks including self-portraits.

Physical Education / Bikes / Swimming - students participated in a variety of structured and
engaging activities designed to support movement, coordination, and overall wellbeing. Activities
included fundamental motor skills such as running, jumping, throwing, and catching, as well as
modified sports and games.

Stephanie Alexander Garden / Cooking - They participated in preparing, cooking, and
presenting simple meals, learning practical skills such as measuring, chopping, mixing, and
following step-by-step instructions. Making delicious meals such as curries, in season fruit
desserts, pizzas and the annual sauce making using tomatoes they had grown in the school
garden. The cooking and garden program also gave our students the wonderful opportunity to
connect with friends and enjoy conversations over a meal. This mirrors the wonderful Breakfast
Club experience that our students can enjoy every day at school.

These specialist classes give vital opportunities for our students to develop skills, confidence, and
independence in a meaningful and engaging way. These subjects support not only academic and
physical growth but also social, emotional, and sensory development, offering safe spaces for
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self-expression, collaboration, and creativity. By participating in hands-on, practical activities,
students build communication, problem-solving, and life skills while experiencing a sense of
achievement and belonging, reinforcing their wellbeing and overall engagement within the school
community.

Engagement

Student engagement in learning remains a key priority at Ascot Vale Heights School. The school
is committed to providing an educational environment that is engaging, inclusive, safe and
supportive, where students are encouraged to participate, achieve and feel connected to their
learning.

The school recognises that student wellbeing is critical to engagement and learning. Individual
Education Plans continue to incorporate wellbeing goals, ensuring that students are supported
socially, emotionally and physically. Positive relationships between students, staff and families
underpin all aspects of schoal life.

Parent satisfaction remains strong, with 85.0% positive endorsement for General School
Satisfaction in the Parent/Caregiver/Guardian Opinion Survey. This reflects a high level of
confidence in the school’s ability to meet the needs of students and families.

Staff survey results indicate a positive school climate, with 74.7% positive endorsement, which is
above both similar schools and the state average. This demonstrates a strong and collaborative
staff culture.

Student attendance continues to be an area of focus. In 2025, the average absence days per
student was 41.4 days, compared to a four-year average of 38.8 days. The school acknowledges
that absences are often linked to illness, medical needs and external therapy appointments;
however, improving attendance remains a priority. Our attendance data continues to be impacted
by families who travel overseas for extended periods of time.

The overall attendance rate for 2025 was 79.1%. The school continues to work closely with
families and external agencies to support improved attendance and student engagement. Long-
term absenteeism remains a concern for a small number of students, and targeted supports are in
place to address this.

The Seesaw digital platform has continued to make a significant difference in the engagement of
parents in their child’s learning. Seesaw is embedded as the major communication portal for
parent and school communications. This portal provides a constant flow of information between
school and home and has certainly enhanced the parent and teacher partnership in the school.
The Compass Portal has continued to provide the platform for parents to report their child’s
absence, access student reports and arrange SSG meetings.

Student level of engagement in their learning is high as reflected in their effective teaching time
(94%), and the opportunity to experience differentiated learning (98%). Students have said the
learning taking place in their learning environments is stimulating (87%). Students have also
endorsed classroom behaviour in positive terms (94%). These percentages are a strong
endorsement by the students of their engagement and connectedness in the school.

10 |Department of Education

The
J Education
/ State



Department
of Education

‘ "! : ORIA
State
Government

The school continues to provide a range of engaging learning programs that support student
interests and strengths. These include specialist programs, applied learning opportunities and the
continued use of digital platforms to enhance communication between school and home.

Other highlights from the school year

In 2025, Ascot Vale Heights School commenced the School Review, which provided an
opportunity to reflect on the progress made over the past four years and to identify key priorities
for the future by completing the PRSE (self evaluation) and providing evidence of the work
completed over the past four years against each goal and key improvement strategy. In November
2025, the school successfully completed the Child Safety school compliance, which is an essential
first step in the school review. We are pleased to report that AVHS had no difficulty meeting each
Child Safety Standard.

Over the 2025 school year, the school continued to strengthen its Professional Learning
Community approach, with a focus on improving consistency in teaching practice and enhancing
the use of data to inform teaching. This work has supported improved collaboration among staff
and greater clarity in instructional practices across the school. In September 2025, the school
introduced an Action Research framework as a key driver of professional learning and
improvement in teaching practice. This work was launched during a Curriculum Day led by Dr
Anne Southall from La Trobe University. Action Research provides a structured, evidence-based
approach for teachers to systematically inquire into their own practice, focusing on identifying a
problem of practice, implementing targeted strategies, collecting data, and reflecting on impact.
This approach has been embedded within the school’s Professional Learning Communities
(PLCs), where teachers collaboratively engage in cycles of inquiry to improve student outcomes.
Through this framework, staff are increasingly using data to inform their teaching, evaluate the
effectiveness of instructional strategies, and make responsive adjustments to meet the diverse
needs of learners. The introduction of Action Research has strengthened collective efficacy
among staff and supported a more consistent and reflective approach to teaching and learning
across the school.

In 2025, the school continued to implement Little Learners Love Literacy as its Tier 1, whole-class
approach to structured literacy. Building on this work, the school began exploring Phonics for
Special Educational Needs (SEN), a UK-based program designed to support learners with
additional needs. Staff commenced professional learning in this approach and the school invested
in supporting resources, with a planned implementation as a Tier 2 intervention in 2026 to further
strengthen targeted literacy support for students. In addition, the school began a whole-school
commitment to assessing all students in phonics to establish a consistent baseline of data. This
work will continue into 2026 to support more precise, data-informed teaching and intervention.

Student wellbeing remained a strong focus, with continued implementation of School Wide
Positive Behaviour Supports and Zones of Regulation. These frameworks have supported
students to develop self-regulation skills and positive behaviours, contributing to a safe and
inclusive learning environment.

In 2025, the Student Wellbeing Team, made up of the Inclusion Outreach Coach, Allied Health,
Leading/Learning specialists and Principal class members, continued to steer significant whole
school improvements in the management of behaviour processes and improving whole school
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processes. A major work of the team was the creation of the Student Wellbeing and Continuum
Framework.

Programs such as the Stephanie Alexander Kitchen Garden Program, specialist subjects and
applied learning opportunities continued to provide engaging and meaningful learning experiences
for students. These programs support the development of independence, life skills and social
capability.

The school also continued to strengthen partnerships with families and the broader community,
recognising the importance of collaboration in supporting student outcomes. Strong
communication practices and engagement strategies have supported positive relationships
between the school and its community.

Financial performance

Financial Performance

The school commenced the year with an SRP surplus of $142,947, once our final funding under
the new Disability Inclusion Profile (DIP) was finalised at the end of term 4, we ended the year
with a surplus of $402,714.

Further funds were received from DET to support the after School Care Program totalling
$135,000.

We also received additional funds from DET totalling $55,677 which assisted with the cost of
ground maintenance (Safe Trees program), Repairs to emergency lighting and fencing works.

We continued to receive great support from the Sporting Schools program, assisting our PE
delivery totalling $20,800, and a grant of $6,500 from the Lynn Kosky Memorial trust which funded
the creation of a sensory garden for our students, and also a music grant of $4,000.

Withdrawals against the SRP totalling $150,000 were made to cover the cost of replacing absent
staff, many who were on leave without pay, and completion of essential maintenance. A total of
$25,161.60 was claimed against the STLR scheme for the replacement of staff absent on Long
Service Leave.

Voluntary contributions from our families totalled $10,717 which equates to 35%. This is an
increase from 2025 which was 31%. We also received $4,095.00 in gift contributions from our
families.

Overall the year ended stronger than anticipated with 116.76% of projected revenue received and
86.45% of projected expenditure utilised.

For more detailed information regarding our school please visit our website at
https://www.ascotvalehs.vic.edu.au/
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PERFORMANCE SUMMARY

The Performance Summary for government schools provides an overview of how this school is contributing to the
objectives of the Education State and how it compares to other Victorian government schools.

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing
this information with parents and the wider school community helps to support community engagement in student
learning, a key priority of the Framework for Improving Student Outcomes 2.0 (FISO 2.0).

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report.

SCHOOL PROFILE

Enrolment Profile

A total of 106 students were enrolled at this school in 2025, 45 female and 61 male. 27% had English as an additional
language and NDP were Aboriginal or Torres Strait Islander.

Overall Socio-Economic Profile

The overall school’s socio-economic profile is based on the school’s Student Family Occupation and Education index
(SFOE). SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment
characteristics of the parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-
Medium, Medium and High. A ‘Low’ band represents a low level of socio-educational disadvantage, a ‘High’ band
represents a high level of socio-educational disadvantage. This school’s SFOE band value is Medium.

Parent Satisfaction Summary

The percentage endorsement by parents on their General School Satisfaction, as reported in the annual
Parent/Caregiver/Guardian Opinion Survey. Percent endorsement indicates the percent of positive responses (agree or
strongly agree) from parents who responded to the survey.

2025

% positive endorsement General School Satisfaction School 85.0%
(Parent/Caregiver/Guardian Opinion Survey)

Similar schools 89.2%

State 86.9%

School Staff Survey

The percentage endorsement by staff on School Climate, as reported in the annual School Staff Survey. Percentage
endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the
survey.

2025

% positive endorsement School Climate (School Staff Survey) School 74.7%
Similar schools 72.8%

State 68.0%
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ENGAGEMENT

Students exiting to further studies or full-time employment

Percentage of exiting students going on to further studies or full-time employment.

2024 4-year
average
% of students exiting to further studies or full-time School NDA 82.0%
employment
Similar schools 42.5% 40.4%
State 81.5% 81.2%

Average absence days per student

Absence from school can impact on students’ learning. Common reasons for non-attendance include illness and
extended family holidays.

2025 S
Ungraded School 41.4 38.8
Similar schools 39.6 39.6
State 40.0 39.6

Attendance rate
Attendance rate refers to the average proportion of formal school days students in each year level attended.
2025
Ungraded School 79.1%
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FINANCIAL PERFORMANCE AND POSITION

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE
YEAR ENDING 31 DECEMBER 2025

Financial figures are as of 19 March 2026.

Revenue Actual
Student Resource Package $5,311,163
Government Provided DET Grants $829,545
Government Grants Commonwealth $0
Government Grants State $28,660
Revenue Other $123,503
Locally Raised Funds $31,570
Capital Grants $0
Total Operating Revenue $6,324,441
Equity Actual
Equity (Social Disadvantage) $46,036
Equity (Catch Up) $0
Equity (Social Disadvantage - Extraordinary Growth) $0
Equity Total $46,036
The equity funding reported above is a subset of the overall revenue reported by the school.

Expenditure Actual
Student Resource Package?! $4,893,853
Adjustments $0
Books & Publications $1,163
Camps/Excursions/Activities $58,688
Communication Costs $8,705
Consumables $69,155
Miscellaneous Expenses? $29,189
Agency Staff $104,902
Professional Development $39,877
Equipment/Maintenance/Hire $72,763
Property Services $225,647
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Expenditure Actual
Salaries & Allowances?® $78,732
Support Services $264,889
Trading & Fundraising $15,695
Motor Vehicle Expenses $12,505
Travel & Subsistence $98
Utilities $36,274
Total Operating Expenditure $5,912,135
Net Operating Surplus/-Deficit $412,306
Asset Acquisitions $3,480

1 Student Resource Package Expenditure figures are subject to change during the reconciliation process.
2 Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.

3 Salaries and Allowances refers to school-level payroll.
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FINANCIAL POSITION AS AT 31 DECEMBER 2025

Funds Available Actual
High Yield Investment Account $374,909
Official Account $57,887
Other Accounts $0
Total Funds Available $432,796
Financial Commitments Actual
Operating Reserve $169,714
Other Recurrent Expenditure $25,893
Provision Accounts $0
Funds Received in Advance $75,276
School Based Programs $0
Beneficiary/Memorial Accounts $0
Cooperative Bank Account $0
Funds for Committees/Shared Arrangements $0
Repayable to the Department $0
Asset/Equipment Replacement < 12 months $20,000
Capital - Buildings/Grounds < 12 months $0
Maintenance - Buildings/Grounds < 12 months $141,912
Asset/Equipment Replacement > 12 months $0
Capital - Buildings/Grounds > 12 months $0
Maintenance - Buildings/Grounds > 12 months $0
Total Financial Commitments $432,796

All funds received from the Department of Education, or raised by the school, have been expended, or committed to
subsequent years, to support the achievement of educational outcomes and other operational needs of the school,
consistent with department policies, School Council approvals and the intent/purposes for which funding was provided or
raised.
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